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Abstrak: Penelitian ini bertujuan untuk mengetahui apakah strategi 
REAP memberikan hasil belajar yang berbeda atau tidak dalam 
pengajaran pemahaman membaca pada teks naratif untuk  siswa kelas  
sebelas MAN Mempawah. Penelitian ini juga dilakukan untuk 
mengetahui keefektifan penerapan strategi REAP untuk pengajaran 
pemahaman membaca. Experimen semu dengan rancangan kelompok 
non-equivalent digunakan dalam penelitian ini. Sample penelitian ini 
adalah siswa dari kelas XI Ilmu Sosial 1 sebagai kelompok 
eksperimen dan  siswa dari kelas XI Ilmu Sosial 2 sebagai kelompok 
kontrol. Hasil analisis data menunjukan bahwa hasil belajar siswa 
dalam pemahaman membaca berbeda setelah menerapkan strategi 
REAP. Hal ini di tunjukan oleh selisih skor antara pretest and posttest 
pada kelompok eksperimen, yaitu sebesar (11.59), lebih tinggi dari 
selisih skor antara pretest dan posttest pada kelompok kontrol, yaitu 
sebesar (6.37). Kefektifan strategi ini juga ditunjukan oleh efek size 
formula (∆) 0.98, yang tergolong mempunyai efek yang sedang. 
 
Kata Kunci : Membaca, Teks Naratif, Strategi REAP 
  
Abstract: This research aims to find out whether REAP strategy gives 
difference learning achievement or not for teaching reading 
comprehension on narrative text to the eleventh grade students of 
MAN Mempawah. It was also to know the effectiveness of using 
REAP Strategy for teaching reading comprehension. A quasi 
experimental with non-equivalent group design is used. The samples 
of this research were students of XI Social Sciences class 1 as 
experimental group and others of XI Social Sciences class 2 as the 
control group.  The result of data analysis showed that the students’ 
achievements in reading comprehension are different after using 
REAP strategy. It showed by the interval score between the pretest 
and posttest in experimental group (11.59) was higher than the 
interval score between pretest and posttest in control group (6.37). 
This strategy was also proved effective, showed by the effect size 
value (∆) 0.98, qualified as having moderate effect. 
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eading is one of the receptive skills in English. It is a skill that works as 
communication way of a written text between a writer and a reader. By 
using this skill, the readers try to understand what the ideas or the information of 
the text that want to be delivered by the writer. Mastering reading skill is a must 
for senior high school’s students. It happened because English is one of the 
compulsory subject that is included in national examination and most of the 
material is in the form of written text. Therefore, in this case reading skill is 
needed for the students to understand all the text to get explicit or implicit 
meaning from the text. As it supported by Andrew (2008) stated that reading is 
the practice of using text to create meaning.  
In the classroom context of reading comprehension, the students take a role 
as a reader of the text. In other word, they must be able to comprehend the reading 
material, which is in form of written text. It happened because as Duffy (2009) 
stated that the essence of reading is “comprehension” because the goal of written 
language is communication of message. In this case, students’ success in learning 
English is also influenced by the teaching and learning process. Therefore the role 
of the teachers are as the facilitator that help the students to achieve the target to 
comprehend the text well. It means that a good strategy in teaching and learning 
process in order to help the students to comprehend the text easily is needed. 
In this research the students need to cover five aspects in comprehending 
text. The first is main idea. According to Chesla (2000) a main idea is the overall 
fact, feeling or thought a writer want to convey about her subject. In this research 
the writer considered that main idea is the important point in reading 
comprehension, because the student need to get or find the mind idea of the text or 
in each paragraph of the text. The second is supporting detail. It has function to 
support and give specific information about the text. According to Chesla (2000) 
the writer support their ideas in  a variety of ways such as; detail, fact, examples, 
explanation, definition, etc. In this case supporting detail become one of the writer 
consideration because when the students got the main ideas from the text, they 
need to explain in detail about the main idea to make sure that they really 
understand about the text. 
The third is reference. According to Meyer (2009) reference is the property 
of words to refer to other words within or outside a text. There are three type of 
references. They are personal, demonstrative and comparative. The examples of 
personal reference  such as: I, me, she, we, my, mine, his and her. The examples 
of comparatives reference such as: another, other, similar and better. This, these, 
that, those, there and here are the examples of demonstratives reference.  
The fourth is Vocabulary. If the readers know many vocabularies and 
understand it in different context of text they will be easier to comprehend the 
text. As Hiebert&Kamil (2005) stated that having a large vocabulary knowledge 
can give contribution to improve student’s reading comprehension. The last is 
inference.  In this research, making inference by the students is needed because 
based on the syllabus in the level of senior high school the student should be able 
to make a brief summary or take the moral value about what they already read. 




meaning or information from a text. It proved by Chesla (2000)  that inference is 
conclusion based on reason, fact or evidence. 
In this research, the writer focused on narrative text. The purpose of 
narrative text is to amuse or entertain the readers, to gain and hold a readers’ 
interest as well as to tell them a story. As Wales (1989 cited in Mclntyre 2006) 
stated  basically a story of happening or events, either real or imaginary, which the 
NARRATOR considers interesting or important. Narrative are most commonly 
narrated in words, speech (as in oral literature and jokes) or (chiefly) in writing; 
but they can be enacted dramatically on stage, or visualized in the images of film 
and gestures of mime. 
The writer used narrative text for some reason.  The first, syllabus and 
curriculum used by the school are School - Based Curriculum (KTSP). It is kind 
of educational program that provided by an institution of education which 
contains plans of education as a guide for all the school in Indonesia. Based on 
them narrative text is one of text that should be learn by the eleventh grade 
students of Senior High School in the second semester. The second, the writer 
interested to use Narrative text for her research because it is kind of text that have 
been learnt from the tenth grade students of senior high school even in the junior 
high school, but the students in the eleventh grade still have problem in 
comprehending narrative text.  
Type of reading strategies are common used in Madrasah Aliyah Negeri 
Mempawah such as; reading aloud, silent reading, skimming, and scanning, but 
the students still have problem in comprehending the text. It proved when they got 
an English text then the teacher asked the students oral or written test, they just 
could answer some questions, while the same type of text already learnt before. 
Types of group discussion have been used in that class but this kind of strategy 
just has significant effect for those students who are basically able in 
comprehending English text. Therefore, if the teachers use kind of group work, it 
should be meaningful group work. It means that although the students work in a 
group the teachers also need to check the students work individually. It is 
necessary because sometimes when the teaching learning process done by 
working in a group work consists of 4-5 members, most of the groups just depend 
on one to two students only to discuss and finish the task. Meanwhile, the others 
members who do not have a role in the group discussion to find the solution just 
got a score without having job in the group.  
In line with the problems above, the writer tried to propose an effective 
teaching strategy to help the students in comprehending English text. She used 
one of the reading strategy named Read, Encode, Annotate and Ponder (REAP) 
strategy in teaching reading comprehension on narrative text. REAP strategy was 
first developed in the early 1976 by Eanet&Manzo to stress the use of writing as 
means of improving thinking and reading. Previous researches have proved the 
effectiveness of using Read, Encode, Annotate and Ponder (REAP) strategy. 
Sulistiyo Windarsih (2012) has proved that REAP strategy increase the student 
comprehension in reading recount text in SMPN 1 Kalinyamatan Jepara, it 
showed from the difference score between the student that taught by REAP 
strategy and with other strategy. Then, the effectiveness of REAP strategy was 
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proved by Muhamad Holandyah in the level of college. The result of the research 
showed that REAP strategy is effective in teaching reading comprehension. It was 
proved by the p-output was lower than mean of significant different at level 0.05, 
therefore, the alternative hypothesis that said the use of REAP strategy is effective 
was accepted. Furthermore, the effectiveness of REAP strategy also was proved in 
one of the international journal of education by Dawit tibebu tiruneh (2014) 
showed that REAP strategy gave a significant result for those students who taught 
by using this strategy rather than taught by other strategy. Therefore, those 
research finding proved that REAP strategy is highly effective to help the English 
teacher in teaching learning process especially in reading comprehension. 
In applying REAP strategy the students need to do four steps. The first step 
is the students read all the text and guessed the title. Then in “encode” step they 
put the main idea of paragraphs or main information from the text and they need 
to list the difficult words. After that, They need to write down those things in 
“Encode column” by their own word. It means they write the information in 
English based on their understanding. These processes need the responsibility 
from each student. The next, is “annotate” in this step the students used their 
ability on how to summarize the information from the text based on the generic 
structure of narrative text which consists of orientation, complication and 
resolution.  
Type of summary annotation is used in this research. The writer used 
summary annotation because the characteristics of it were suitable for narrative 
text. It can help the students easily in comprehend narrative text. It happens 
because summary annotation is a kind of writing strategy to catch the information 
by the condensing the selection into a concise form. It can be inform of a synopsis 
of plot and main characters in fiction and unelaborated statement of significant 
ideas in nonfiction. In addition, the writer selected this type of annotation because 
“summary annotation” are like the trunk of a tree and other types branch out in 
different direction depending on what they ask the annotator to look for (Manzo 
1990). In applying summary annotation, the writer explained how to use it by 
providing tree diagrams picture, and providing some questions such (a) What did 
the writer write in the orientation part? Explain in detail! (b) How many 
complication the story has? (c)Explain in details the chronological order of the 
complications in the story!. Those questions used to help the students used the tree 
diagram. 
In The last step is “ponder”, in this step the students reflected and thought 
deeply what they have read and written. In this step the writer asked the students 
to discuss what they got in the three steps before (read, encode, annotate). Then, 
they also needed to be active work in a group by sharing their ideas in a group and 
discussing their significant information. This is also aimed as students preparation 
for having a test. Therefore, REAP strategy would be the suitable solution to 
overcome the students problem in reading comprehension such mentioned above.  
It happened because this kind of group work allows the students to take individual 
and group work responsibility. In conclusion the goals of this research were to 
find out:  (1) whether Read, Encode, Annotate and Ponder (REAP) strategy gives 
different learning achievement or not for teaching reading comprehension on 
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narrative text and (2) the effectiveness of Read, Encode, Annotate and Ponder 
(REAP) strategy for teaching reading comprehension on narrative text to the 




The Examples of Tree Diagram for Summary Annotation 
 
METHOD 
In this research, the writer used an Experimental Design. Creswell (2012) 
said  the writer  use “experiment” when they  want to establish possible cause and 
effect between independent and dependent variable. In this research the writer  
have been chosen a type of experimental design called quasi experimental design. 
In the quasi experimental research the sample consist of control and experiment 
group which both of them have close similarities (Muijs,2004).In the quasi 
experimental design, the writer would like to know the relationship between 
independent and dependent variables, in here the writer can manipulate the 
independent variables but not for the dependent variable.  
The writer have been used a quasi-experimental with non-equivalent groups 
design. Cohen (2007) stated non-equivalent control group design is one of 
commonly quasi-experimental design that use in educational research. The writer 
chose this design because the writer used two classes (experiment and control) 
and both of the classes received pretest and posttest before and after treatment. It 
supported by Marczyk et al (2005) that non equivalent control groups design 
consist of two or more groups that the dependent variable is measured both before 
and after the treatment. The class that received a specific or certain treatment from 
the writer called “experiment group” and the other class that did not receive a 
treatment  or different treatment with experiment class was “control group”. As 
Lodico et al (2006) said that the experimental group is a group which receives the 
special treatment, while control group is a group that receives no treatment or 
different treatment of experimental group, but it is equal to the experimental group 
in every other way.   
Both of experimental and control group received the treatment three times. 
The group which would be performed by applying the Read, Encode, Annotate, 
and Ponder (REAP) strategy was the experimental group and the control group 
would be taught by conventional strategy. In the experimental group, the 
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independent variable was tested and the independent variables being tested can be 
influenced the dependent variable, so it was needed to record the change of 
dependent variable. While in the control group, the independent variable being 
tested cannot influence the results. The participants of experimental and control 
group are not randomly assigned to groups. It supported by Ary et al (2010) said 
that nonequivalent control groups design is one of the most widely  used quasi-
experimental design in educational research and it design does not permit random 
assignment of subject to the experimental and control group.  
 
Table 1  






(Cohen et al, 2007) 
 
Notes:  
O1 : Pretest for experimental group 
O2 : Posttest for experimental group 
O3 : Pretest for control group 
O4 : Posttest for control group 
X : Treatment 
----- : Explained the two groups are not assigned randomly 
Population is all members of class of people that the writer focuses (Cohen, 
2007). Then, Ary et al (2010) give definition of population is an object that we 
want to learn something. The population of this research was the eleventh grade 
students of Madrasah Aliyah Negeri Mempawah in academic year 2014/2015. The 
total number of the population was 108 students. In this research, the writer took 
two classes as the samples to be observed. As(Cohen (2007).  Sample is the small 
group that is observed. One of the characteristic of quasi-experimental with non-
equivalent group design is that we cannot choose the sample randomly, it should 
be fixed sample. The sample is divided in two classes they are control and 
experiment class. The writer chose class XI IPS1 consists of 22 students become 
the experimental group while class XI IPS2 consist of 22 students become the 
control group. The total number of the sample is 44 students of eleventh grade. 
In this research, the writer used measurement technique to measure the 
students’ reading comprehension by using Read, Encode, Annotate and Ponder 
(REAP) Strategy. The measurement would be conducted twice. First, pre-test to 
collect the data before the treatment, for knowing the students’ condition before 
treatment. Second, post-test to collect data after the treatment was given. The tools 
of data collecting was by using the objective test. Objective test that would be 
used in this research was completely multiple-choice test. It happens because the 
writer wants to cover five aspect of reading comprehension. According to Fulcher 
et al (2007), multiple choice test-item is the most efficient item type in 
  O1                  X                     O2 
    --------------------------------------- 
  O3                                        O4 
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maximizing test information. Then, Gronlund (1982) said by using multiple 
choice test item would be easier to refer to the specific learning outcome. In 
addition, through this type of test the writer would be easy to administer and gave 
score quickly. 
 In this research the test items would be consist of 20 items; it refers to the 
table of specification. It happened because the researcher used content validity to 
validate the instrument. Fulcher (2007) stated that content validity is an effort to 
show the content of the test is a representative sample from the domain that is to 
be tested. Considering that this research was conducted to find the effectiveness of 
REAP strategy for teaching reading comprehension, the writer used effect size 
qualification from Muijs (2004). The classification of effect size are weak effect ≤ 
0.20, modest effect ≤ 0.50, moderate effect ≤ 1.00 and strong effect > 1.00. 
 
FINDINGS AND DISCUSSIONS 
Findings 
Based on the research purposes of this research was conducted to find out 
whether REAP Strategy for teaching reading comprehension on narrative text 
gives different learning achievement or not and the effectiveness of REAP 
Strategy for teaching reading comprehension on narrative text to the eleventh 
grade students of Madrasah Aliyah Negeri Mempawah in academic year 
2014/2015. The first steps in analyzing the data the writer tried to find out the 
normality of the test’s result by using SPSS (Kolmogorov- Sumirnov & Shapiro-
Wilk) and it showed that the pretest and posttest in experimental group had 
significance in p = 20% and 13%, while in the control group has significant 20% 
for pretest and posttest. In brief, all the data have normal distribution 
After analyzing the data to find out the normality of the test data, the writer 
tried to continue the analysis of the data to fulfill the answers of the research 
questions. The writer started by analyzing the score of pretest and the posttest of 
both group experimental and control group. The result of the calculation showed 
that the pretest in control group was higher than pretest in experimental group 
with mean 56.81 for control group and 56.13 for experimental group, but the 
mean score of posttest in experimental group (67.72) was higher than pretest 
(56.81) and posttest (63.18) of control group.The interval of pre test and posttest 
of experimental group was 11.59. 
In hypothesis testing, the writer set the level of significance which is 
symbolized as  (alpha). In this research, the writer used 0,05 or 5% for one-tailed 
test. The result of the computation, t test value obtained was compared with the t- 
critical (appendix) in which df = n1 + n2 - 2= 22+22-2 = 42, degrees of freedom 
(df) = 42 and the level of significance () = 5% 0r 0.05. The  t- test value obtained 
(4.925) is higher than t-critical (1.682) with df 42 and α 0.05. It meant that the use 
of Read, Encode, Annotate and Ponder (REAP) strategy for teaching reading 
comprehension on narrative text for experimental group gave different students’ 
average learning to the eleventh grade students of MAN Mempawah in academic 
year 2014/2015. Then, the writer use effect size to know how far the effect that 
has been given by the strategy for teaching reading comprehension on narrative 
8 
 
text. The result of the effect size value (∆) of the treatment was 0.98 which meant 
that 0.98 bigger than 0.97 and it was qualified as having moderate effect.  
 
Table 2 
Numerical Summary of Data Analysis on Students’ Score in Experimental 
















Experimental 56.13 67.72 11.59 5.64 - - 
Control 56.81 63.18 6.37 4.92 - - 
 - - - - 4.925 0.98 
 
Discussions 
The writer, designed to answer two questions. (1) Does Read, Encode, 
Annotate and Ponder (REAP) strategy give different learning achievement for 
teaching reading comprehension on narrative text to the eleventh grade students of 
Madrasah Aliyah Negeri Mempawah in academic year 2014/2015?. (2). If it is, 
how effective is the use of Read, Encode, Annotate and Ponder (REAP) strategy 
for teaching reading comprehension on narrative text to the eleventh grade 
students of Madrasah Aliyah Negeri Mempawah in academic year 2014/2015. 
The first meeting the writer administered the pre-test on both classes 
experiment and control. The purpose of administered the pretest for both classes 
are to know the first ability of the students. Therefore, the writer asked the 
students to pay attention in answering the questions which in form of multiple 
choice test that consisted of 20 items with four possible answers. The result of the 
pretest showed that the mean score of experimental group was 56.13 while the 
mean score of control group was 56.81. After the pretest given, the writer gave the 
treatment to both experimental and control group. The treatment was conducted 
three times for each class whereas the writer acted as the teacher.   
The first treatment of experimental group the writer started by showing the 
learning objective of the subject matter. Then, asking the students about the 
general point of narrative text. After that, the writer explained the students how to 
use REAP strategy. In applying REAP strategy the students were divided into 5 
groups that consist of 4 to 5 students. Each student got reading text about 
narrative, and two kinds of students worksheet; REAP tables and three diagram. 
REAP tables consists of four columns; read, encode, annotate and ponder. 
In “Read” step, the students read the text and tried to guess the title of the text. In 
this step, the students need to read all the text as pre-reading activities. By 
applying this step, the students can use their prior knowledge to understand the 
text. The result of this step the student can catch the main point of the whole 
paragraph by providing the suitable title for the text. 
 The second step is “encode”. In this step, the students put long sentences of 
paragraph in one main idea, or in other words, the students need to find the main 
idea of each paragraph and list the difficult vocabulary to be discussed. Every 
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student would have different ideas of each paragraph because they need to do the 
step individually. By applying this step, the students not only improve their ability 
in comprehending the text but also improve their vocabulary. It happened because 
through this step the students did the task individually without any help from 
others student. In this time, the role of the writer was as the facilitator to check the 
students’ task and help them to find the meaning of the unfamiliar word.   
The third step is annotate, in this step the students need to find and write the 
generic structure of narrative text, they are orientation, complication and 
resolution. In this step the students was helped by three diagrams, which called 
summary annotation. It functioned to make the students easy to do this step. This 
is the main point of understanding narrative text. It happened because the students 
need to find the plot of the story by writing the story based on the generic 
structure. This processes allowed the students to think critically in finding the 
supporting ideas of the main ideas that they got in the encode step. If the students 
could find the plot of the story, it indicated that the students understood the story. 
The last step is ponder. In this step the student need to think deeply what 
they have read and written. The students discussed the result what they have done 
in their own group before explaining to the other group. In this step, they need to 
make the moral values, give comments or suggestions to the text. Through this 
step, the students could make an inference to conclude all the text and the implicit 
information by discussing it with their group member. 
After Explaining how to use REAP strategy, most of students asked many 
things about the activity because this is the first time they heard about REAP 
strategy. They were little bit confused about the REAP tables. Therefore, the 
writer tried to explain it again. During the learning process the writer walked 
around to see the students progress. She found that most of the students still not 
really understood how to apply the strategy. Therefore, the writer guided them by 
asking to do the strategy step by step and asked the leader to help her to see the 
progress of their group member.  
The students got multiple choice test items in every meeting. After they 
finished comprehending the text by using REAP strategy, they need to answer 20 
multiple-choice test items. The purpose of giving the test is to know the students 
understanding of the text as the students’ posttest. In doing the test, each student 
has his/her own duty to do his/her part to complete the multiple choice test items; 
it means that one student has one piece of students’ worksheets. 
The second and the third treatments for experimental group the writer also 
used REAP strategy in teaching reading comprehension, with the same type of 
text but in difference story. As what the students did in the first meeting they also 
need to answer 20 multiple choice test items in every meeting.  It was made based 
on the story which have been learn by using REAP strategy. In the second 
treatment, some students in the class still had problem in using the strategy. It was 
found when the writer walked around to evaluated the students task in filling the 
REAP table, the writer found the students just had difficulty in annotate step. 
Therefore, the writer reviewed again what the students should do in the annotate 
step. Although the students could not do perfectly in the annotate step the result of 
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the students in answering multiple-choice test is better than the result of their test 
in the first treatment. 
The students’ responses and participations increased treatment by treatment. 
It proved by the students activities in the last treatment. At this meeting the 
students could use REAP strategy better than in the first and second meeting. It 
happened because the writer asked the students to practice using the strategy at 
home. Therefore, in applying the strategy in the third treatment the students are 
more enjoy and more enthusiastic. They also could use REAP strategy very well. 
It was proved by the students participations increased in ponder step. The result of 
the student in answering multiple-choice test in this meeting also increased.  
There are other problems found during the teaching and learning process by 
using REAP strategy in the experimental group. The first, every student has 
different ability in receiving something new; it was seen by the students’ different 
responses when they got new strategy. Some students have more time to think and 
understand the strategy well. The second is time consuming. This happened 
because REAP strategy has four steps, and most of them need the students 
handwriting. It in line with the the purposes of the use of REAP strategy itself 
which stressed the use of writing as means of improving thinking and reading. 
Therefore, the students not only read and though the text but also wrote the 
information in to the table.  
The conventional technique was used as a treatment in the control group. 
Conventional technique here such a technique that still looks like teacher 
centered. It did not allow the students to solve their problem by themselves, they 
just waiting for the teacher to help them. For examples, the students received a 
text and asked to answer questions. However, in the teaching and learning process 
the experimental and control group are only different in the elaboration step.  
The type of narrative text was used in both classes’ experiment and control 
groups. Malin Kundang story for the first treatment, the lion and the jackal for the 
second treatment and Androcles and the lion for the last treatment. The control 
group need to answer multiple choice – items every meeting as same as the 
experimental group. Unfortunately, the result of experimental and control group 
were not the same in every treatment. In other words the mean score of three 
treatments, showed that experimental score was higher than control group score.  
In line with the different treatments that have been given to both classes 
experiment and control, the writer needs to know the students last ability. 
Therefore, she gave a posttest for both classes. The purpose of the posttest is to 
know the effect of the different treatments of both classes. The result of posttest 
showed that the result of mean score of experimental was 67.72 and control group 
63.18. It meant that REAP strategy gave higher effect rather than conventional 
technique. It also supported by the interval of mean score of pre-test and posttest 
of experimental and control group, where 11.59 for experimental and 6.37 for 
control group.  
Based on the discussions before, the writer found REAP strategy gave 
different and better students average learning achievement in reading 
comprehension on narrative text to the eleventh grade students of Madrasah 
Aliyah Negeri Mempawah in Academic year 2014/2015. It showed by the t-
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obtained 4.925 is higher than t-critical 1.682 with df 42 and 𝛼0.05. Then the used 
of REAP strategy in teaching reading comprehension gave positive effect toward 
the students’ achievement. This qualified as having moderate effect (∆) 0.98. 
CONCLUSIONS AND SUGGESTIONS 
Conclusions 
Based on the data analysis of the test, the general conclusion of this research 
is that, the use of read, encode, annotate, and ponder (REAP) strategy gave 
positive effect of the student achievement in reading comprehension. Then, the 
specific conclusions were as follows: (1) Using REAP strategy for teaching 
reading comprehension on narrative text gave different learning achievement to 
the eleventh grade students of MAN Mempawah in academic year 2014/2015. It 
was showed by the interval score of the pretest and posttest of the experimental 
group was 11.59 higher than the one of the control 6.37. Then, the mean score of 
posttest in experimental group 67.72 is better than the one of the control, 63.18. 
(c). It means that the students’ achievement which given treatment by using REAP 
strategy is better than the one which not given REAP strategy as the treatment. In 
other word, the experimental group performed better than the control group (2) 
The effectiveness of using REAP strategy in teaching reading comprehension on 
narrative text to the eleventh grade students of MAN Mempawah in academic 
year 2014/2015 has significant difference between the experimental group and 
control group. It showed by the result of t - value obtained (4.925) is higher than t 
- critical (1.682) in the level 𝛼 0.05. Then, it was also proved effective, showed by 
the effect size value (∆) 0.98, qualified as having moderate effect. 
 
Suggestions 
Based on the data analysis, the research findings and the discussions, the 
writer would like to give some suggestions as follows: (1) In Explaining the use of 
the strategy, the teacher could ask one of the students to repeat the explanation to 
ensure that the students understand the explanation. (2) The teacher could ask the 
leader to help his/her to check the task of their group member. (3) The students 
could practice using the strategy at home, to improve their critical thinking and 
writing as a means of improving reading comprehension. (4).To make the time 
efficient, the teacher could ask the students to do their post-test in every meeting 
at home. (5) This strategy is suggested to use by English teacher with similar 
condition to help the students gain better score in reading comprehension, and the 
teacher can modify the strategy as necessary  
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